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The Department sent an e-mail Wednesday,
November 26, to CSIP contacts. The e-mail
contained four attachments for Technical
Assistance Part Il:

1. This Power Point

2. Q&A

3. Westlake Teaching Document

4. Accredited Nonpublic Schools--only their CSIP
requirements




e Review four Constant Conversation
Questions

e Present Westlake CSIP Teaching Document
Constant Conversation #1: What do data tell
us about our student learning needs?

e Present CSIP November Q&A

e Present Accredited Nonpublic Schools CSIP
Requirements List--only their requirements

e Review Projected Technical Assistance
Timeline




e Board members, advisory groups,
administrators, teachers, consultants,
etc.—you can tailor your presentation to
the audience

e Click on the appropriate icon in your
toolbar for any of the following:
— Power Point Show
— Note-taking pages (print multiple slides per
page)
e Choose slides most appropriate to your
audience



e The CSIP distribution list will be used to

distribute monthly documents and
provide on-going response to
guestions/concerns.

e The November CSIP videotape has been
provided to each AEA for distribution to
all schools.

e All CSIP documents are available at this
web site address:
http://www.state.la.us/educate/ecese/asis/
csi/documents.html



November Documents to

e \Westlake Question #1: What do data
tell us about our student learning
needs? with “teaching text boxes.”

e CSIP November Q&A:

— Question #1

— District Career Development Plan
— Program Application for Funding
— CSIP Requirements

— Other

— AEA General Topics
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Question:

What are the four
Constant Conversation
Questions that provide




Constant Conversations for Student Benefit

e What do data tell us about our
student learning needs?

e \What do/will we do to meet student
learning needs?

e How do/will we know student
learning has changed?

e How will we evaluate our programs
and services to ensure improved
student learning?



Question:

Why are these four
uestions fundamental?




e State and federal laws and rules will
change; however, these four questions
are free of specific statute and rule.

e Programs, initiatives, and curriculum will
change over time; however, these four
guestions are free of specific content.

e People in the system (instruction,
support, leadership, and management)
will come and go; however, these four
guestions are not “person” dependent.



Question #1:

e You are going to make decisions about
this: “What will we do to meet student
learning needs?”

e Therefore, you had better be clear about
the data analyses required for Question
#1. Stakeholders should be able to have
confidence that priorities determined
through data analysis are truly needs.



Question #1:

e Data analysis is a process whereby
collected data are carefully interpreted
and then represented clearly and
accurately for others to review.

e Analysis means examining
data/information to answer guestions
about how well students are learning,
determine priorities, and focus
Instruction.



Question #1:

e The data analyses include the use of
trend data--same data points over time.

e Look for information/data beyond
standardized student achievement tests.

e Knowledge gained from a plan for
systemic inquiry around information
related to student learning will be used to

write goals.



Questlon #1

e Internal Data

— what students and instruction are currently like in
a specific content area

— perceptual data (what individuals and groups think
or feel)

— behavioral data (what is observable, measurable--
Including student achievement data
e External Data

— what external sources report about students and
Instruction in the identified content area

— national assessments, research, articles, books



Question #1:

What problems are you trying to solve?
~or what populations?

How confident are you that these
oroblems are truly problems?

What data points are you trying to move--
from where to where? What is the
baseline? How large is the gap from
where you are to where you want the data
to be?




Let’s look at the
Westlake teaching
document for
Question #1.:




W W W W "
CSIP Thinking Process

Non-Regulatory Guidance
Document

Constant Conversation Question
#1:
W hat do data tell us about our
student learning needs?

Westlake Community School District

 This documentis the first of four guidance pieces about
how one fictitious school district decides to “think through”
a process that will lead it to a clear, concise, and usable
CSIP designed to increase achievement for all students.

* This documentis notintended to provide a “one size fits
all “thinking process. The plan that will eventually emerge
from the details that follow will be locally determined.



nis Is the first of four guidance pieces.
'his Is not a stand-alone document.

e The content provides a glimpse of only
one district’s thinking about Question #1.

e The content demonstrates a level of detail
particular to this district’s thinking.

e How much of this information will actually
ne placed in the CSIP web-based system
will be determined over the coming
school year.




The following slides are
pages from the Westlake
document. However, you
will want to provide the




The technical assistance
text boxes are intended to
provide information about
the following:
content meaning,




Demographic
statement that

Ferlerie W eelahie e 0| Dlstrlct serves 1150 students and is comprised of one

ele e e school (6-8), and one high school (9-12). Many
ch current condition |l years. Since 1995, we have experienced a
declin€ . arl the same time period, the racial makeup of the district has

changed from 99% white to 96% white and the number of ELL students has doubled.
Approximately 23% of the district's students receive free or reduced lunch and 17%
receive special education services. County birth records and the lowa Department of

Education’s projections indicate that enrollment should stabilize at the current level for
the next five years.

“Inform ation
behind the
scenes”
about
W estlake's

W hat do data tell us about our student learning needs

A.What data do we collect?

To answer question I.LA., W estlake decides to “think through” a I|stofthe
bU|Id|ngld|str|ctdata |tcollects to describe student outcomes. The response to

thatinclude state and feder DO N (S andeueStlon #1.
Schools should place cts to gain a more holistic view of its students’ needs—

. ) rk. The district also decides thata reference to the specific grade levels
codes within the fhow the data are com piled (e.g., biennium trend lines) is helpful to
narrative of the CSIP
to indicate where
requirem ents are m et.

LRDAL) 7

S/ITED reading and m &
science forgrades 8 and 11

Refers to
CSIP
requirement

T Tt roate

Grade 7-12 dropoutpercentages (aggregate and by subgroup)
Percentage of graduates planning to pursue postsecondary education (See p . 1 of
Percentage of graduates com pleting the core curriculum (4 years of English, 3 y the m atrix_)
m athem atics, science, and social studies)

icaleducation (CTE) student data (e.g., 11" grade participants’ proticiency
M ultiple them atics, progr completers, and occupationalcompetency)

h school studen, hieving a score or status on a measure indicating
assessments ndary succes istrict uses the American College Test (ACT).
used by Westlake m the lowa Y vey (grades 6,8, and 11) (SDF1, SDF3, and SDF4)

includes input from com m unity
CTE (Career and ted once every e-years)

Technical
Education) data in
the Perkins end-o f-

4,8, and 11)
year report ies 3-8, 11)

(LC3)
D ata from lowa Collabor
grades 4,8, and 11.

. Basic Reading Inventory
. D ata from the districtdev
. P articipation rates for req
. Aggregate and subgroup atte
Dynamic Indicators of Basic Early Literary Skllls (DIBELS) data (grades K-3)

orreading and m at

One data

source
These data have been used to establish biennium trend lines, which are updated anr W estlake
reported in our Annual Progress Report (APR). Using National Percentile Rank (NPR) in uses meets
from the ITBS and ITED assessments, we also monitor the progress of each peer g .
time in the areas of reading com prehension, mathem atics, science, and social studies. ( m ultiple

requirements
(See pages 2
and 3 of the

\ matrix.) J




The following slide Is the
first page of the CSIP
Rule/Statute Interpretation
Matrix. (You received this
document in October.)




prehensive School Improvement Plan (CSIP) Rule/Statute Interpretation Matrix

. The CSIP is a district-wide planning tool that guides the instructional focus (goal priorities) for
school districts and accredited nonpublic schools in lowa. A CSIP does not contain all that a
school does; it contains actions that are centered on improving teaching and learning, at a
minimum, in the areas of reading, mathematics, science, and other local indicators for
student achievement.

. The CSIP has several functions: 1) five-year vision/direction for alignment of school
efforts, 2) five-year plan to improve teaching and learning, 3) five-year application for
state and federal programs that support district goals.

What do data tell us about our student learning needs?

Citation Topic Rule/Statute Rule/Statute Interpretation Noncompliance
281—IAC 1. Chapter 12 e The process for collection and LRDA1.The comprehensive school
12.8(1) Long-range The long-range needs assessment analysis of long-range needs improvement plan (CSIP) does not
(b)(2) and data process shall include provisions for assessment data is locally contain long range data collection
281—IAC analysis ...analyzing. . . information determined. and analysis over time. 281—I1AC
12.7(1)(a)(1), derived from local, state, and «  The comprehensive school 12.8(1)(b)(2)
national sources. The process improvement plan (CSIP) must
shall include provisions for contain long range data collection and | LRDA2.The comprehensive school
reviewing information acquired analyses for each of the following improvement plan (CSIP) does not
over time on the following: 1) state state indicators: contain any evidence of long-range
indicators and other locally 1. Reading needs assessment for state
determined indicators, 2) locally 2. Mathematics indicators. 281—1AC 12.8(1)(b)(2)
established student learning goals, | 3. Science
and 3) specific data collection 4. Dropouts LRDA3.The comprehensive school
required by federal and state 5. High school seniors intending to pursue improvement plan (CSIP) does not
programs. post-secondary education contain any evidence of long-range
6. High school students/indicators of post- needs assessment analysis for
secondary success locally determined indicators. 281—
7. High school graduates completing core IAC 12.8(1)(b)(2)(1)
program
. “Analysis” means examining the LRDA4.The comprehensive school
data/information to answer questions improvement plan (CSIP) does not
about how well students are learning, contain any evidence of long-range
determining priorities, and focusing needs assessment analysis for
instruction. locally established student learning
«  “Additional factors” are locally goals. 281—I1AC 12.8(1)(b)(2)(2)
determined - indicators that impact
student achievement in addition to
state indicators for lowa listed in
12.8(3)(a).




W estlake has coded
this: “To whatquestions do we wantthe answers?” through our localD this requirem ent in
to collectand analyze inform ation on a variety of other indicators inclu m ultiple places i
. D istrict dem ographic data e
. Clim ate surveys (random sampling of students 3-12) Questlon
. Basic Educational Data Survey (BED S S) data (e.g., course offerings
inform ation by course/gender)

. ITBS/ITED data for other grade levels and subjectareas (grades 3,5,6, 7,9, & 10)

. Instructional tim e allocations (grades K-12)

. Student work/course grades (grades 7-12)

. Student discipline data (e.g., office referrals, suspensions, and expulsions) (grades 4-12)
(SDF1,SDF3)

. Student participation in the district's breakfastand lunch program (grades K-=-12)

. R eferrals to building assistance team s (BATs) and studentassistance team s (SATs) (grades
K-12)

B. How do we collect and analyze data to determ ine prioritized studentlearning
needs?

To answer question I.B., W estlake describes the thinking/decision-m aking process ituses to collect and

analyze the data from the studentdata sources listed in section I.A. as wellas program /service

im plem entation data. Em phasis is placed on describing how key stakeholder groups are involved in the
district's decision-m aking process and clarification is provided in regard to each stakeholder group'’s role
and responsibility to the process. W estlake also provides a brief description on how district inform ation is
shared with the com m unity. D ata collection and analysis is a shared responsibility atthe W estlake district.

District Leadership Team (DLT)

The superintendent convenes a District Leadership Team (DLT) that m eets six times per year.
The team is com prised of general education and special education teachers from each building,
the principals, and the curriculum coordinator. This group reviews inform ation from B uilding
Leadership Teams (BLTs) and collects and analyzes district-level data (e.g., lo

inform ation, grad tion rate, and data from the five-year com prehensive com

ua .
assessment). In addition, inform ation regarding the im plem entation of actio Com mun 'ty
ist
h

supportcurrent district goals is collected and analyzed to help identify future s involvem ent in

program needs. T e DLT ensures that the action plans designed to meet d th e

specific outcomes for each activity designed to support the proposed i

data on these activities is also collected and analyzed by the com prehen3|ve

im plem entation data from state and federal program s and s - school

conversations about supports for established student

and services, and progress toward district goals. Im provem ent

. . . X ) process calls for

B ui ing Lea ers ip Team B LT : :

Each building in the district has a BLT thatis responsible for the collection partICIDatlo n of

data related to its level. Each BLT consists of five teachers, a guidance stakeholder

principal and meets on a monthly basis. M embers examine ITBS/ITED item 4 groups

and frequency data (e.g., the number of special education students and . . .

students scoring at or below the 40'" percentile), as well as building specific Pafthlpatlon can

other grade level assessments, discipline data, graduation rate, referrals ta k e place in

attendance). This inform ation is then shared and discussed with the rest o

during m onthly faculty m eetings. m any form s and
oOoccurs

Stakeholder Groups throu hou't

D istrict and b uilding inform ation review ed by the DLT and BLTSs is s g ,

stakeholder groups, including th e W estlake school board, W estlake S d W estlake's

Adv_isory Commi_ttee (SIA_C),_W estlake Parent-Teacher Organization (P TO), school

various com m unity organizations. im provem ent
process.




W hat did we learn through this data analysis?
o answer question |I.C, W estlake provides a sum m ary of the key findings from its analysis of data that
ere collected from the sources listed in section |I.A. Again, this sum m ary includes state and federal
required data points as wellas other data thatprovide a broader picture of students’needs. Reference to
specific grade levels is provided as appropriate.

B
T
w

—

hrough analysis of district and building data and com parisons with the state’'s student
perform ance trajectories, the following was learned: (LRD, A1, LRDA2,LRDA3,and LRDAZ4)

. The m ajority of trend lines on the ITBS and ITED asse ents show little grow th (flat lined) in
reading, m athem atics, science, and social studies. (gradF¢@€
. One hundred percentofour students participated in all distri

W estlake
indicates that th
bulleted item s
listed to the left
serve to m eet
these four CSIP
reqguirem ents

11

BRImeasures of reading com prehension show 40% of 1% through

below grade level. This is a consistenttrend over the last 3 years.

. Kindergarten DIBELS results on phoneme segm entation show 30% are i

perform ance (at-risk or deficit) category.
First grade DIBELS results on oralreading fluency show 20% are in the low
(at-risk or deficit) category.

. Trend line data for middle school students indicate that student perform anc
over time in reading and m ath. (grades 6-8)

\

e

_

. ProficiencyforB‘hgrade boys is declining at a steeper rate than the general
reading.

. Perform ance (proficiency) of students with Individualized Education Plans (IE Th ¢
state trajectory in reading and m ath. (grades 4,8, & 11)

. The percentoflow socioeconomic status (SES ) students performing below the proficientlevel

is below the state trajectory and the percentage of students performing in the advanced level
are decreasing. (grades 4,8, 11)

. R eading and m athem atics proficiency ofll”‘grade students participating in CTE program s is
lower than the district's overall average for Bl o — .

. Gr_adu_atlonrates are high for the general W estlake notes that
m inority student. . « 8 ”

. The number of high school students com mUItlple data Iearnlngs

each of m athem atics, science, and social
reporting desire to pursue postseconda

m eet the same CSIP

. Students reporting that other stud e requirem ents %
from 1999 to 2002 in grade 8. (S D

. In 2002, 65 % 0f6'hgraders report atother students treated them Jwith respectcompared
to 41% of11'" graders. (SDF?2 F4)

. In 2002, 65% of students in grade 11 reported atleastoccasional us of alcohol. his is up

f c
14% from the 51% of 11 graders thatreported on this sam e item in 1999. (S
. Elem entary attendanc data show increasing absenteeism in grades K, 5, a
w ithin the ELL subgro

. Percentof studentob
[¢]

T
DF2,SDFA4)

e nd 6, particularly
up.

ody referred to the office for disruptive behavior increased in each grade
level from 7" through 10" grade. (SDF2)

In November 2002, the district distributed a com prehensive, community-wide needs assessment
survey to 2,000 individuals, including com m unity m em bers, parents, adm inistrators, staff, and
students. Six hundred of the 30% ) were com pleted and returned. Through analysis of
the survey data, the districtlearne . :

. 90% ofrespondents agreed or strong e s ta ff is accessible both during

and outside of the regular schoolday. i .
85% ofthe respondents agreed or strong| W estlake determ ines that this
adequately meetthe needs of students, w ercenta e return is hi h enou h to
agreed thatthe middle school facilities ad P 9 9 9

justify use of the survey data for
decision m aking.




. 60% ofthe respondents agreed or strongly agreed thatalcoholuse among students is increasing
when compared to five years ago. (SDF4)

. 75% ofthe respondents agreed or strongly agreed thatstudentbehavior in the middle school and
high schoolneeds improvement. (SDF4)

B. From the data analysis, wh are our prioritized needs?
To answer question |I.D, W estlake iden es the findings from section I.C thatindicate the highestneed for
direct intervention, either through goal tting or through specific actions to supportthe established goals.

Some ofthe needs identified are conn ed to specific academ ic skills =
. Note the alignment ;

Based on the data reviewed, we deve d the following list of prio
. Im prove reading com prehension w SES students, st between
in grades K-8. W estlake’'s data
. Im prove vocabulary acquisition o ents in gr and the priorities it
. Im prove m athem atics perform an grades an 8 . .
. Im prove the attendance rates in K-6. establishes.
. Im prove the learning environm e ades 7-12. The CSIP should
. Im prove the district graduation clearly show this
C. How will we develop go actions based upo alignm ent.
To answer question I.E, W estlake the process itwilluse to
supportthe priorities listed in secti hese goals will appear in gui T
Conversation Question #2: W hat do to meetstudentlearning needs?
The district leadership team an tlake SIAC will use the prioritized needs to generate and
recommend goal statem ents to t adoption. The district and building level leadership team s in
collaboration with com m unity sta appropriate willdesign strategies and actions that align with

and supportthe established goa

Note that

W estlake
continues the use
/ REMINDER of collaboration
Before a school clicks “certify” w ith stakeholders
for the narrative contents in its to develop goals
answer to Question #1, it should and actions. This
double check to ensure that it district’'s team s
has coded all state and federal are structured to
requirem ents for this question: ensure that data
. Long-range data analysis (4 collection and
codes) analyses are
* Major educational needs (2 coordinated
codes) among groups
« Title IV (4 codes)— only if the and aligned with
district decides to access the district’s
wesefunds / m ission.

D anno 1 nf 1




The next slide Is the first
page of the Q&A for
November 2003.




The following inform ation reflects questions submitted in early November from schools and area

education agencies, as well as additional <clarifications. Each m onth the CSIP technical
assistance package will include questions and answers. This month’'’s content includes the
following categories:

. Constant Conversation Question #1: W hatdo data tellus aboutour studentlearning needs?
. CSIP Linkage: Teacher Quality District Career DevelopmentPlan

. LEA Procedurallssues

. AEA Procedural/Technical Assistance Issues

Constant Conversation Question #1:

1. How does a schoolor school district decide whatdata to collectin order to make the
best decisions for student benefit?

Answer: Two general categories of data exist: a) state and federal mandated and b) locally

determined. State and federal mandated data include data reported in the Annual Progress

Report (APR) pursuantto Chapter 12, AYP data pursuantto NCLB, and annual data reports

for federal programs. Locally determined data include inform ation required to answer

questions schools might have about any outcome, process, or procedure (e.g., demographic
data, clim ate surveys, instructional time allocations, student work, student grades, student
discipline, student participation in school food program s, suspensions, and expulsions).

2. Can a school or school district use only the trend line data in its APR as the

“inform ation acquired over time”?

Answer: Yes, this would meetminimallegalexpectation butnotbestpractice. The data in

the APR would meetminimum requirem ents for data collection and analysis for the

Comprehensive Schoollm provementPlan (CSIP). These data include the following:

. M ulti-year trend line in reading and m athem atics in grades 4, 8, and 11 (including
disagreggated subgroup data);

. M ulti-year trend line data in science atgrades 8 and 11 (including disagreggated
subgroup data);

. M ultiple m easure data in reading, m athem atics, and science;

. Drop outs, high schoolseniors intending to pursue post-secondary education, high school
students who achieve 20 or higher on the ACT, high schoolgraduates com pleting a core
program ; and

. Locally determ ined indicators.

3. Should a schoolor school district use more than only the trend line data in its APR as
the “inform ation acquired over time”?

Answer: Yes, schools are encouraged to collect data that inform s decision making about the

w hole child, which minim um state and federalcompliance expectations do not.

4 . W hat are the advantages of using multiple m ethods of collecting com m unity inputto

inform decision m aking?

Answer: How a school or school district seeks input from the com munity is a local decision.
However, itis advisable to use m ultiple m ethods for soliciting com m unity input to ensure that
the inform ation collected accurately depicts needs and the public will.

As a schoolgathers com m unity inform ation, it should be mindfulaboutthe following:
. Are all com m unity populations (e.g., students, parents, business, churches, non-parental
households, and agriculturalcom m unity) represented in the data?




e This Q&A contains information about the
following:
— Constant Conversation Question #1

— Linkage: District Career Development Plan
Embedded in the CSIP

— CSIP as Program Application for Funding

— CSIP Requirements Question #1

— Other

— CSIP Procedural Issues: Area Education Agencies

e CSIP Q&As will be numbered consecutively
across the months for easy reference.




e How does a school or school district decide what data to
collect in order to make the best decisions for student
benefit?

— Answer:. Two general categories of data exist: a) state and
federal mandated and b) locally determined. State and federal
mandated data include data reported in the Annual Progress
Report (APR) pursuant to Chapter 12, AYP data pursuant to
NCLB, and annual data reports for federal programs. Locally
determined data include information required to answer
guestions schools might have about any outcome, process, or
procedure (e.g., demographic data, climate surveys,
instructional time allocations, student work, student grades,

student discipline, student participation in school
programs, suspensions, and expulsions).



Let’'s continue with the

Q&A for “What do data

tell us about our student
learning needs?”




The December CSIP technical
assistance package will address more
Information about the relationship
between the lowa Professional
Development Model, the District
Career Development Plan, and the
CSIP.




Dlstr|ct Career Development

e The November Q&A contains a section on
the district career development plan that
IS embedded in the CSIP.

e Approximately 16 questions and answers
orovide clarifications about how the lowa
Professional Development Model, the
District Career Development Plan, and the
CSIP are related.

e This Power Point addresses just a few of
the questions. (See the entire Q&A.)




How does the lowa

e Answer: The lowa
Professional Development
Model Is guidance to support
the required district career
development plan, which is
embedded in the CSIP.



Does state law requwe use of the lowa

e Answer: No, however the district career
development plan is required pursuant to lowa
Code 284.6 and 281--IAC 83.6 (Teacher Quality
rules scheduled for adoption February 2004).
The lowa Professional Development Model
provides arecommended framework for
developing a district career development plan;
however, a school district may use another
model as long as it has all the required
elements of the district career development
plan.



How does the district career

e Answer: The district career development
plan is embedded within the CSIP. The
requirements of the district career
development plan align with the four CSIP
Constant Conversation Questions.
Implementing the district career
development plan is the primary method to
build teacher capacity to support meeting
district academic goals.



Does all professional development

e Answer: No. Within the district career
development plan (which is embedded In
the CSIP), professional development
practices/strategies that have a
documented scientific research base
must be identified, at a minimum,
somewhere within the K-12 system.
However, districts are expected to work
toward implementing research-based
practices at all levels.



Does every professional development

e Answer. No. The district plan specifically targets
professional development that builds teacher capacity

designed to improve student achievement in reading,
mathematics, and/or science.

e Please note this distinction: The district offers other kinds
of training that do not meet the components and the
purpose of the district career development plan. This
“other” training will not appear in the district career
development plan. Examples appear below:

— Training on topics other than curriculum/instruction
(e.g., how to facilitate meetings or how to score writing
samples)

— Mandated training (e.g., blood borne pathogens and
asbestos)




More guestions and
answers about professional
development and the CSIP

appear in the November
Q&A.




e The CSIP Rule/Statute Interpretation
Matrix has been modified to contain only
the state requirements that apply to
accredited nonpublic schools.

e This CSIP nonpublic document was
attached to November e-mail sent
through the CSIP distribution list. (You
will also be able to access this document

on the CSIP web site.



e Question #2: What do/will we do to meet
student learning needs?

— December TA package (videotape and e-
mailed documents) by week of December
29

e Question #3: How do/will we know that
student learning has changed?

— January TA package (videotape and e-
mailed documents) by week of January 19



e Question #4: How will we evaluate our
programs and services to ensure improved
student learning?

— February Winter Institute (February 3, 5, 10, and 11)
one-day same session four times across the state

e State and federal requirements monitoring
venues package (CSIP, budgets, assurances,
other, and site visits); Alignment Review;,
Compliance Self-Assessment

— March distribution



e Web-based CSIP system
— April/May 2004
e Continued use of CSIP distribution list for

on-going guestions/answers and
communication




¢ 100% schools with usable
plans for student benefit

¢ 100% schools perceive that
the five stakeholder
expectations have been met

@ 100% schools meet
requirements



Beginning immediately, please send new CSIP
guestions directly to Jeanette McGreevy at
jeanette.mcgreevy @ed.state.la.us

Cheryl Syferd has received a promotion and will




When you send new

guestions, please put

CSIP Questions In the
subject line so they can be
easily sorted from other e-




“Nothing, not even the most advanced technology,
IS as formidable as people working together
enthusiastically toward a shared goal. . . .people
become unstoppable when they are moved by a
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